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Creating Relationship-Centered Classrooms and Schools

Purpose: This checklist summarizes many of the effective strategies that will maximize the teaching and reinforcement of social and emotional competencies and create a relationship-centered learning community.  It is best used as a reflective tool by a caring professional, rather than as a monitoring survey.

How to use this tool:  

Teachers - Revisit the checklist periodically (e.g., at the beginning of each new marking period) as a reminder of practices you can use at any time to reinforce social and emotional competencies and behaviors.
In setting up the physical environment in my classroom, I:

_____ Arrange the room to reflect a student-centered approach, appropriate for the day’s lessons.

_____ Arrange seating so that students can see one another.

_____ Make sure bulletin boards and displays reflect the rich diversity of my students. 

_____ Greet students as they enter my classroom, creating a welcoming environment. 

_____ Create visual aids that are easy for everyone to read and understand.

_____ Present one idea at a time when using learning media.

In establishing a comfortable learning environment, I:

____​_ Prepare lesson content and time frames in advance.

_____ Use students' names often.

_____ Establish shared agreements/rules with students 

_____ Enforce ground rules/agreements consistently with the help of students. 

_____ Model SECD behaviors of respect, caring, sellf-control, and fair decision making.  

_____ Use energetic , enthusiastic , receptive body language and words to convey interest and respect.

_____ Use a respectful "Get Quiet" signal to bring attention during group work.  

_____ Focus on all students' positive qualities and praise their efforts.

_____ Pay attention to student reactions, need for clarification, and need for change in activity, and address the needs promptly, even if they must be addressed fully later. 

During collaborative or group work, I: 

_____  Allow students time before they begin work to set academic and social goals.

 _____ Take time at the conclusion of group work to discuss and debrief the activity so students can identify successful experiences and partner skills as well as set goals for improving group work in the future.

In managing discipline respectfully, I: 

_____ Encourage students to discuss solutions rather than blame others. 

_____ Consistently enforce the ground rules/agreements, including supports for positive behavior. 

_____ Often discuss the rules with students and work with them to make changes when things are not working well. 

_____ Handle problems quickly and discreetly, treating students with respect and fairness. 

_____ Share my reactions to inappropriate behaviors and explain why the behaviors are unacceptable. 

_____ Talk outside of class with students who continue to disregard the group rules. 

Self-Assessment Tool for Schools:

Identifying Your Existing SECD-Related Programming and Practices

Purpose:  This self-guided assessment is designed to help your school identify successes and gaps in school-wide, comprehensive social and emotional programming and set priorities for future programming efforts.  

How to use this tool:  We suggest that the SECD steering committee use this survey as a planning and discussion tool.  While only a starting place, this tool should stimulate thinking about what needs to happen next.  

I. Creating the context and infrastructure for sustained SECD programs

1. Has your district already developed an SECD policy and/or is SECD incorporated into your school improvement plan, strategic plan, or mission?  If yes, collect and attach copies to this checklist for your reference.

2. If your district or school has already implemented SECD programming, are these efforts supported by the administration?   Examples of how administrators may show support include:

a. Discussing SECD in faculty meetings

b. Modeling SECD skills, language, and behavior

c. Including SECD on the agenda for school board meetings

d. Supporting and scheduling ongoing professional development related to SECD

e. Creating a dedicated SECD Coordinator position for the school or district

II. Identifying your Current and Ongoing SECD activities

1. Use the checklist below to determine what types of activities exist in your classrooms, schools, or district that support students’ social and emotional development, promote optimal mental health, and prevent risk behaviors.  Answer the following questions to get you started:

· What approaches are you taking to enhance the social and emotional development of students in the classroom? 

· How about activities outside the classroom, but within the school context? 

· Describe the school/district culture and relationships between students, teachers and administrators?

· What linkages and partnerships with community organizations have you made to provide a coordinated approach to addressing children’s social and emotional development and mental health needs?

· What opportunities exist for students’ families to increase their understanding of child development and be meaningfully involved in their children’s education, including, when needed, special education, clinical treatment, or alternative placement services? 

	Type of Activity
	Name of Program
	Evidence-Based

Yes/No
	Level of Implementation

 Beginning       Partially      Fully     

	Anti-bullying
	
	
	(
	(
	(

	Career Education
	
	
	(
	(
	(

	Character Education
	
	
	(
	(
	(

	Civics or Citizenship
	
	
	(
	(
	(

	Conflict Resolution
	
	
	(
	(
	(

	Diversity
	
	
	(
	(
	(

	Family Counseling
	
	
	(
	(
	(

	HIV/AIDS Prevention
	
	
	(
	(
	(

	Life Skills 
	
	   
	(
	(
	(

	Mediation
	
	
	(
	(
	(

	Mentoring
	
	
	(
	(
	(

	Parent Meetings
	
	
	(
	(
	(

	Peer Leadership
	
	
	(
	(
	(

	Positive Youth Development
	
	
	(
	(
	(

	Problem-solving/ Decision-Making
	
	
	(
	(
	(

	Self-esteem promotion
	
	
	(
	(
	(

	Service Learning
	
	
	(
	(
	(

	Social Competence Promotion (social skills development)
	
	
	(
	(
	(

	Student Support Services
	
	
	(
	(
	(

	Substance Abuse Prevention
	
	
	(
	(
	(

	Violence Prevention
	
	
	(
	(
	(

	Other
	
	
	(
	(
	(


2. Are the efforts listed above culturally appropriate and sensitive to diverse student needs? If not, think about how they could be changed.

3. What is the duration of the programs within and across grade levels?

III. Strategies for developing social and emotional skills 
1. Think about the different strategies your school or district uses to promote social and emotional development both in and outside the classroom structure.  The chart below contains examples of integration strategies.  Use it to record the strategies you are already using to promote social and emotional development beyond specific programs.

	Strategy
	Use? (Y/N)
	Describe specific activities

	Block scheduling 
	
	

	Collaborative/team learning
	
	

	Cooperative learning
	
	

	Didactic instruction
	
	

	Modeling
	
	

	Non-punitive discipline
	
	

	Opportunities to practice SECD skills outside classroom
	
	

	Role playing
	
	

	School within a school
	
	

	Smaller classes
	
	

	Student participation in setting rules
	
	

	Other strategies (describe)
	
	


2. In what ways, if any, does your school integrate SECD with traditional academics to enhance learning in both areas (e.g., using SECD to enhance study skills or understanding of content)? 

3. What specific SECD programming is provided for children with special needs? Is there a system in place for screening, assessment, and early intervention for students with significant risk factors?

4. How well are staff prepared to teach SECD skills and foster SECD language and behavior among students? Are training opportunities available that provide teachers with theoretical knowledge, modeling, practice, on-site coaching, and follow-up support for providing SECD instruction? Are training opportunities available for administrative, pupil support, and ancillary staff in addition to teaching staff?

IV. Evaluating SECD Program Efforts

1. In what ways and to what extent are you evaluating SECD efforts to ensure that you are on the right track? Possible evaluation or assessment activities include:

· Monitoring implementation


· Teacher checklists


· Classroom observation 

· Tracking discipline reports


· Measuring outcomes against goals


2. What evidence do you have that you are making progress toward reaching your SECD objectives and that your practices are succeeding?

The Laws of Life Essay Contest
BACKGROUND AND OVERVIEW

The Laws of Life (LOL) program is a process that challenges young people of all ages to discover the core values and moral principles that will guide them throughout life in productive and constructive ways.  LOL activities emphasize reflection and writing. They encourage students to think about the people and experiences that have helped to shape their values, especially when they are at their best. Students are challenged to take a stand for what they believe in and then build the skills needed to communicate their beliefs in a clear and compelling manner.  Plainfield, NJ, an Abbott district, was the first in NJ to carry out LOL, via student essay writing.   However, working through different modalities (such as art, dance, poetry, music, as well as writing), all LOL programs encourage students to think deeply about their values and character, critical to developing the social-emotional and character development (SECD) skills to help students be successful in school and in life.  The Rutgers-Plainfield LOL collaboration has been a national leader in developing programs to provide high-risk, urban students in elementary, middle, and high school with ways to identify, express, and live their Laws of Life with a sense of noble purpose.
Right now, the pressures of standardized academic testing are demoralizing many talented students in high-risk, low performing schools and many students in special education across all schools. Rather than closing the achievement gap, these procedures are exacerbating difficulties for many youngsters by not allowing them to develop their sense of purpose and their moral and ethical grounding, or to achieve success in areas of their strength that can then provide the motivation to persist in taking on academic challenges. Laws of Life  is directed at reclaiming and positively motivating our “left behind” youth.  The pedagogy has been developed to carry out LOL effectively, and has been captured in a book that contains essays from 5th, 8th, and 11th grade students, as well as guidelines for using the essays in classrooms and schools. The title is:  Urban Dreams: Stories of Hope, Resilience and Character  (by Elias, Ogburn-Thompson, Lewis, and Neft, Hamilton Books/Rowman and Littlefield, Publishers, 2008).  Additional guidance can be found at www.LawsofLife.org .

A program of the Templeton Foundation, LOL was designed initially to get high school students to think about and write an essay about the laws—really, values and guiding moral principles—through which they live their lives.  Students are asked to discuss their "Laws of Life" within their classrooms as part of the writing process and to carry the conversations to their families, to encourage a community dialogue devoted to thinking about and sharing cherished values and life principles. Middle and/or high school students and community members can be enlisted to help screen and judge the essays.  In Plainfield, all ten elementary schools each had a team of staff, parents, and students arrange a celebratory banquet for all participants and special recognition for the authors of each of the school’s best essays. Then, a similar team planned a district-wide banquet attended by representatives of the school board, clergy, community and parents’ groups, community sponsors, special guests such as Commissioner of Education, mayor, and police chief and, and, of course, many students and their families. The entire proceedings were broadcast over local cable television and videotaped for school and public libraries and distribution to interested parents.  Plainfield also extended the "Laws of Life" process into its two middle schools and high school, taking a Multiple Intelligences approach that aligns LOL other expressive modalities in addition to writing (e.g., art, dance).  This is but one example of how LOL can build academics and a caring community in schools..

For the disadvantaged, at-risk learners who receive LOL activities, the programs can act as a lifeline, providing a connection to school that can forestall dropout and engage greater academic motivation, improved behavior and, as a result, a more positive school climate.  These outcomes, of course, are the kind that cannot be expected until several years after implementation begins, and spreads. In Plainfield, LOL fostered new dialogues among diverse groups of people. Through the collaboration and the support of community leaders and organizations, barriers were broken down and new relationships have been forged. Spanish speaking and special education students have consistently received recognition for their LOL contributions.  Most of all, students developed renewed enthusiasm for writing and for thinking about their "Laws of Life" and recognizing the wider consequences of their decisions. Data we have gathered, following up students into Middle School, show that for many, there were continued benefits to thinking about and trying to live according to their Laws of Life.  For example, those who wrote essays in fifth grade that matched the program’s purposes and those who had a greater level of affective engagement in the contest tended to have higher levels of academic achievement in sixth grade and were rated by teachers as having more prosocial behavior.  Benefits for High School students were uncovered via extensive follow-up interviews and documented in a published ethnographic study.

Urban Dreams is a remarkable book, capturing the words and values of children and adolescents, many from challenging backgrounds.  It reflects the insight, spirit, love, and resilience of youth rather than their despair.  It also demonstrates that youngsters are willing to share their thoughts and feelings when encouraged to do so.  This book will serve as a powerful catalyst for discussions among youth and adults.     Robert Brooks,   Faculty, Harvard Medical School and co-author, Raising Resilient Children
From Vision to Actuality: Troubleshooting

Ask yourself these questions:


Where is the opposition to assessing climate and the status of SECD in my school? What strengths can I mobilize to address this opposition?


Compensate for it?


Offset it?

What are the actions I most need to take…

… in the next week?

… in the next two weeks?

… in the next month?

… in the next 2-3 months?

… in preparation for the end of the school year?

… in preparation for the start of the next school year?

Resources for Building SECD in School and Home
Teaching

CASEL (2003).  Safe and Sound:  An educational leader’s guide to evidence-based social and  emotional learning programs.   Chicago: Collaborative for Academic, Social, and Emotional Learning.

Dunkelblau, E. (2009).  Social-Emotional and Character Development: A Laminated Resource Card For Teachers, For Students, For Parents.  Port Chester, NY:  National Professional Resources (www.nprinc.com). 

Elias, M. J.  (2003).  Academic and social-emotional learning:  Educational Practices Series, Booklet #11. Geneva, Switzerland:  International Academy of Education (IAE) and the International Bureau of Education (IBE), UNESCO. http://www.ibe.unesco.org.

Elias, M. J., & Arnold, H. A. (Eds.) (2006).  The educator’s guide to emotional intelligence and academic achievement:  Social-emotional Learning in the classroom.  Thousand Oaks, CA:  Corwin Press.
Elias, M. J., Arnold, H. A., Hussey, C. S. (Eds.) (2003).  EQ + IQ = Best leadership practices for caring and successful schools.  Thousand Oaks, CA:  Corwin Press. 

Elias, M. J. , & Bruene, L. (2005 ).  Social Decision Making/Social Problem Solving for Middle School Students: Skills and Activities for Academic, Social, and Emotional Success. Champaign, IL:  Research Press.

Elias, M. J., Friedlander, B.S., & Tobias, S. E. (2001).   Engaging the resistant child through computers: A manual to facilitate social & emotional learning.  Port Chester, NY:  National Professional Resources (available through the author, RutgersMJE@AOL.COM, 732-445-7778, ext. 34).


Elias, M.J., Ogburn-Thompson, G., Lewis, C., & Neft, D.I.  (Eds.) (2008).  Urban dreams:  Stories of hope, resilience, and character. Lanham, MD: University Press of America.
Elias, M. J., & Zins, J. E. (Eds.) (2004).  Bullying, peer harassment, and victimization in the schools:  The next generation of prevention.  New York:  Haworth.

Elias, M. J., Zins, J. E., Weissberg, R. P., Frey, K. S., Greenberg, M. T., Haynes, N. M., Kessler, R., Schwab-Stone, M. E., & Shriver, T. P. (1997). Promoting social and emotional  learning: Guidelines for educators. Alexandria, VA: Association for Supervision and Curriculum Development.


Lantieri, L. (Ed.). (2001). Schools with spirit:  Nurturing the inner lives of children and teachers. Boston: Beacon Press.

Lantieri, L., & Patti, J. (1996). Waging peace in our schools. Boston: Beacon Press.

Norris, J. A., Kress, J. S. (2000). Reframing the standards vs. social and emotional learning debate: A case study. The Fourth R, 91 May, June, July, 7-10.



Novick, B., Kress, J., & Elias, M. J. (2002).  Building learning communities with character:  How to integrate academic, social, and emotional learning.  Alexandria, VA:  ASCD.

Pasi, R. (2002).  Higher expectations.  New  York:  Teachers College Press.

Patti, J. & Tobin, J. (2007). Smart School Leaders: Leading with emotional intelligence (2nd ed). Iowa: Kendall Hunt.


Pelliteri, J., Stern, R., Shelton, C. & Muller-Ackerman, B. (Eds.) (2005). Emotionally Intelligent School Counseling. New Jersey: Erlbaum Press.


Shelton, C.M. & Stern, R. (2004). Understanding Emotions in the Classroom: Differentiating Teaching Strategies for Optimal Learning. New York: Dude Publishing.


Zins, J. E., Weissberg, R. P., Wang, M. C., & Walberg, H. J. (Eds.) (2004). Building Academic Success on Social and Emotional Learning: What Does the Research Say? New York: Teachers College Press.

               WEB RESOURCES:  www.teachSECD.com, www.CASEL.org  and www.Character.org
A variety of media resources and materials on SEL/SECD are available through www.edutopia.org, www.nprinc.com, and www.communitiesofhope.org. (e.g. National Center for Innovation and Education,.  Lessons for Life:  How smart schools boost academic, social, and emotional intelligence. Bloomington, IN: HOPE Foundation -- a video in-service kit, especially for new teachers or teachers new to SEL/SECD, linked to Failure is Not an Option materials).
Parenting

Elias, M. J., Tobias, S. E., & Friedlander, B. S. (2000).  Emotionally intelligent parenting: How to raise a self-disciplined, responsible, socially skilled child.  NY: Three Rivers Press.

Elias, M. J., Tobias, S. E., & Friedlander, B. S. (2002).  Raising emotionally intelligent teenagers: Guiding the way to compassionate, committed, courageous adults.  New York: Random House/Three Rivers Press.
(available from the author, RutgersMJE@AOL.COM, in Spanish at amazon.com).
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